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The 3 pillars of rule following I_’

[ ]

Motivation

Knowledge

The 1% pillar of rule following: U
Knowledge

» Docs the individual know the rule? Can Lhey state the rule
on command?

» For children who possess a wids runge of skills and who
are properly mativated to follow rules, knowledge is
uaually all that is necesanry.

» Unforiunately, for those with special needs and/or

pically developing individuals with problem behavior,
knowledge is typically the Joast imporiant factor in rule
following behavior.

» Rule knowledgo is typically overrated in terms of reliably

1o followine bahavi
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The 2 pillar of rule following:
Skills

» Does the child have the skills to follow the rules? Some rules only
require a simple skill (e.g., “No picking your nose™) others require
highly specific akill sets (¢.g., “Make good choices “).

» Not enough to just say “Don’t . What should they do instead.
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» We may need to teach the child a functl 8q pprop
replacemsnt bahavior (e.g., instead of screaming, teach “Mom®).

P Let's 1ake an example... No Hitting!
* v
complex skill set?
» When creating rules, always ask yourself “What skills does my child
need to demonstrate in order to comply wilh the rule?™

The 3" pillar of rule following: L_l
Motivation

» Okay, so Billy has the

Knowledge and he’s got the
Skills to follow the rules.

¢ Now we’re all set. No more behavior
problems! Smooth sailing ahead right???

Survey says...

Motivation u

» Forgel about thinking of behavior In ferms of "Good" or "Bad”.
» Siart fo view It as "Effeciive” or "Ineffective”.

< Effective behavior s behavior that warks, I serves o lunclion. The child gots whal Ihey
want and tho bahavior i therefore reinforced, How il's rmone oly Yo occur undor similar
ckcumitances 7 the fuluie. I doom’t matter I this behovia b “Good™ of *Bad”

+ Inatlective behavior b bohavior tha) doeh™t wark, The child doen'l gel whal they
‘wanl. The bohavior hown'l achleved the goal. This behavior b leds likely 1o occut under
slmllar ekpumstanees inthe fulure, Again, F detin’t matier ¥ this behavior & “Gooad” or
“Bad".

» Behavior thot werks will continue. Behavior thal doesn't wark fades away. Sounds
simpie. so all wa have to do Is make sure the unwanted behaviar b naffective
righ!?

+  WRONG Wa have fo find an aoptapdalt lunclionally equivilant behaviot 1o replace
ihe aniod iate b . Inrach this skl fo Ihe child and reinforce the

oocunononr of s c’lppmpeiuil! alternalive pach fime it occurs. If we don'| provide an
approptiale altermative, the child will find analher behavior to Iry and it might be aven

wiatvo than the arginallll
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Motivation U
John & Dave

» John and Dave are both 6 years old. They are best
friends and both have the same rule in their homes,
“Keep your hands to yourself”. John and Dave have
both been taughi skills to replace their hitting
behaviors (e.g., asking sibling to give their toy back,
take a deep breath, and find mom or dad and ask for
help if needed).

P Let’s take a look at two different approaches to
decrease an unwanied behavior.

Motivation
John & Dave (Cont’d)

» In John's house, each time he puts his hands on
someone else he gets a red X on his behavior
chart. If he receives 5 X’s, he can’t use the iPad
after dinner.

» In Dave's house, he can earn bonus iPad time for
using his strategies (Le., asking brother to give him
MI‘:{ back, taking deep breaths, and asking parent
for help). He

will also lase | minute of iPad rime
for each time he puts his hands on someone else.
» Who do you think will exhibit less behavior? Who
will be more motivated to use the replacement )
skills? WHY?7?

Factors That Influence
Effectiveness of Reinforcement

» Timing — must be immediate

» Contingent- reinforcement is dependent on the student
displaying specific behavior(s) or the absence of a specific
behavior(s). Catch them being “GOOD”!

» Amount of Reinforcement — reinforcer must equal behavior

» Novelty — how often the individual comes in contact with the
reinforcer

» Consistency — reinforcement usually begins on a continuous
schedule and is systematically faded




Why Does He/She Do That? I_I

Functions of Behaviors
» Attention - gaining a reaction (positive or negative)
» Escape - avoid or get out of an activity

» Sensory - internally pleasing in some way, not reliant on
mﬂhgg external t%ghl:’.' pcn%cm ¥

» Tangible - obtain access to an object and/or activity

Strategies for Attention Motivated |_|

Behaviors

» Pravide ns noutral 2 response as possible (Don’t
yell, monitor body lnn;:gn and facial \
expressiond}

» Do not engage with child when they are
displaying m‘:hmpplq:rim behavior
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» Prampt appcopriste bahavior (e.g., “Mem" or
“Encuse me").

» Use nonverbal cues and or ges ('.wl
tnpping your own shoulder, point to schedule).

» Pravide atention when l’hl‘ﬁl!l?:i‘ et
spproprintely, “CATCH GooD”

» When providing reinfarcement make it behavior
specifie, 71 Tmll_ly way you mid excuse me o

el my allenl

Ot Tow Rmaw?

=r=:z=z= [Strategies for Escape Motivated
. B Behaviors
J ﬁ |$ » Provide clear expectations prior 1o giving a directive

15" » Once you place a demand, you have to follow through with the demand.
Sy iy | e m— Modiflcations to damands (tasks) can be made but ONLY BEFORE you

- -

! ) fond Y give the demand. *You're not gerting up until you finish all of your
ﬂ homewark™ va “Fininh your math and thea you can tako 2 bresk”
Mo M= » Use Grandma’s Rule... “First clean up your Legos and then you can have

- ar s snack,” Use o highly preferred ctivity 1o incresse the likelihood of a
L ﬁ less preforred sctivity occurring. This can ba done verbally or using a
= y|  fint, then schedue.
- » Use Belavioe Momentarm. 17 child is belng noncompliant, try siarting
— & r some easy, qulck demands and moving toward Lhe more difticult
i B demands. Child builds momentum by completing simple demands and
s = being reinft before moving to a dilficull/less preferred demond.




Strategies For Behaviors Exhibited in [_!

Order to Gain Access to a Tangible

P When transitioning from a profemred activity 1o aless
prefered activity, make sure you let the child know
whal the mext preferred activity is and when/how they

¥ can exm it Use a timer or visual imer

> Make sure the student knows what they need to do in

- order i gain access to what (hey want” Parenls niust

= have conalstent expectations, If oot the child will test
1o see if they can get nwan:rl:h doing less or
mgg: in he maludaptive bebavior that has worked
for them in tha past.

» 1 the student cannot have something when they

requests it, make sure you tell them when they can
have access lo it andlar provide alterative choices,

p Ulilize schedules undfor first, then boards, Displa
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rules, use pictures Il'nttmntry. Use theae materiali to
{] c f (on-Vernally,

he ch

Strategies for Behaviors that are
Automatically Reinforced (Sensory)

et (7
» Try to determine what it {s about
the behavior that is reinforcing (is
it the nolse, feeling, etc.)

» Replace with a more appropriate

behavior (i.e., glitier jar, spinaing
o®Cg

a top, hand fidgets) ']

How to Determine Function u
Ask the Million $$$ Questions

S » | don't believe youl Your child is
v an angel. I'll give you 1 million
™ dollars if you can make the
¥ behavior occur right now.

L
» Okay, | believe youl I'l :‘E ﬁ! E ;s
give you 1 million dollars o
if you can make it stop
right now!




Bobby and his iPad

> Raby reoly loves Iha iPod, Winenevar ris pasants fry fo oka the IPod awoy ram him ha
fantms Mot incisde screaming, crying, hiffing, and deshucton of property.
* Somafimes his poronhs hovo had  long ooy and aren'l up for tha fighl, 10 Ihay Gve Him Bock 1he

iPd nght owiry whan ha ttar crying ond wcreaming. Ofhar imes be sereams for 1015 rinutes and
Than they ghva it bock 1o Nm.

* Oiher limeas thay decide iis fantum behavier & unaceapiobia and hey o not goig fa give the
‘back no matier how loud he serooms. Then olfer 30 miniles of icreatming he storts hitfing i

porants of ibings, This is getting dongarcus and thin parents don't went anyena be gal b, 10 oy
give Bokbyy Iha Fod.

¥ Mow Mo paronts have had enoughl Ths behaviar neads fo tlop, 0 they moke a pocl 1o "rde oul Iha
Marm”, Babby crlet, scracma, and hils olfars, Tha pamnh hold sirang and Block his attampl fe kit,
Herw Bobibry fakas B up enather nalch and beging fo beaok Iings, Ha fhwows o gl al tha TV. Ha
amahes mam's kaplop, Ha't now sgeeing yene's sofely g s 0w This i 0 it
stuclion. The poreats nead him o siop. I1's been 1.5 holn since the porent tock |he Pod. The
parenh say it's been lsng ensugh, He naed te colm dewn and he made it without the Pad fera
wihoka 1.5 houn. Thay gvee it bock fo him, They held lough for an hour and o hell, The parents loel
fhey've made peogrens. Thay've provod thal ha can go ihal long wihoul the Pod.
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Final Thoughts |_|

» Are behavior problems in your home due to lack of knowledge,
skills, or motivation?

> If it’s a gkill problem...What skills need to be taught?"

» If it’s a motivational problem.,.ADD something to environment
that makes the child want to engage in the replacement behavior
more frequently.

» Why are behaviors occurring (Million $$$ questions)? What
strategies can I use to decrease them?
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